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Abstract

English speaking ability is considered one of the most
important skills to be acquired and improved among
language learners. This research intends to investigate
the effects of cooperative learning among EFL learners
in enhancing their speaking performance in Laghman
University. This study uses a quantitative research
design with descriptive analysis. A total of 102
undergraduate students from four faculties of Laghman
University namely; Education, Engineering,
Agriculture, Humanities and literature were randomly
selected. It was found in the findings that cooperative
learning (CL) has played a positive role in enhancing
students’ English language speaking skills, develop
their knowledge of the English language, most
importantly students’ motivation and encouragement, in
optimizing English language skills.  Furthermore,
students revealed that they feel shy about making
mistakes while working in a group. Moreover, the new
Credit Hours System CHS and the teachers play
effective role in shaping and furthering their English
language learning skills and contribution to group work
amongst EFL learners.

Keywords: Cooperative Learning, EFL Learners,
Group work, Credit Hours System, Speaking, Learners
Attitude.

I. INTRODUCTION

In the era of globalization, the demand for
speaking mastery in English is inevitable due to the
strengthening scenario of English as a language for
international communication. For this reason, English
has become a compulsory subject to be taught in almost
any level of education in Afghanistan, specifically a
compulsory subject in all first four semesters of
undergraduate degrees. As, Depdikhnas (2006) stated
that the goal of teaching English is to activate students
to notch the functional knowledge, to speak and write in
English to advance with a daily conversation including
understanding, booklets, asking/giving direction, etc.
There has been a paradigm shift in recent years from
Teacher-Centered learning (TCL) to Learner-Centered

Learning SCL. Such conversion points out a modern
epoch of English-speaking instruction must give a
chance for students to express themselves in speaking
the language. However, one of the central techniques for
enhancing students speaking cooperative learning.
Gomleksiz, (2007); Ning, (2011) insist that it serves as a
substitute way of teaching for improving speaking and
social interaction among learners. Besides, according to
Johnson, Stanne and Garibaldi (1990), there are many
cooperative learning methods which can be used by the
teachers as the best tool for involving students in active
communication and participation such as three steps
interview, numbering head together, and pair share,
talking chips, round-robin, and jigsaw methods. Of
course, it is considered as an effective method of
enhancing speaking performance. However, the purpose
of this paper is to explore the effectiveness of
cooperative learning among EFL learners in Laghman
University when engaging in the English language
classroom. This research will answer the following
questions:

1) How often do EFL undergraduate learners utilize
Cooperative Learning in their English classroom in
Laghman University of Afghanistan?

2) Does cooperative learning motivate and encourage
EFL undergraduate learners them to enhance their
speaking skill in English language in Laghman
University of Afghanistan?

3) Do the EFL undergraduate learners have a positive
attitude toward using of cooperative learning new
credit hours system in Laghman University?

Il. LITERATURE REVIEW

This research aims to explore the effects of
cooperative learning in improving undergraduate EFL
learners’ English performance in Laghman University,
Afghanistan. Primarily, Li and Lam (2013) stated that
the main theory that supports cooperative learning refers
to social constructivism developed by Lev Semyonovich
Vygotsky (1896-1934). He considered that the roles of
culture, society, language, and interaction are important
in understanding how humans learn. Vygotsky assumed
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that knowledge is cultural; he took a sociocultural
approach in his study with children. This approach can
be briefly described as cooperative and cultural.
Vygotsky asserted that the development of individuals,
including their thoughts, languages, and reasoning
processes is a result of culture. These abilities are
developed through social interactions with others
especially parents and teachers. Therefore, they
represent the shared knowledge of a given culture.
Further, Vygotsky studied the growth of children from
their environment and through their interaction with
others and found out that what is given and what
happens in the social environment helps children learn,
develop, and grow.

According to Slavin (2011), instructional
approaches are covered in cooperative learning where
learners are organized by teachers into small groups to
work together and assist each other. Yamarik, (2007),
mentioned that if teachers do not teach basic learning
skills in cooperative learning so the members of the
group will not be able to work and finish their task
together effectively. In other words, the purpose of the
cooperative learning is to improve the learning process
effectively as well as contribute to achieve the goals. As
conclusion, if the cooperative learning includes these
elements related to basic skills so the learners will be
able to achieve better, and will demonstrate superior
learning skills. In addition, Johnson and Johnson (2008),
added that the learners will experience more positive
relationship among the members of the group as well as
between learners and teachers and a more positive self-
esteem, attitudes toward the subjected area.

The teaching style is a distinct quality
demonstrated by the teacher which is steady from
situation to situation regardless of the contexts are
taught Conti (2004). Dupin (2004) defines student-
centered teaching (SCT) style as a style of guidance that
are approachable, cooperative, problem-centered, and
democratic in which teachers and student both decide;
what, how and when learning happens. Traditionally,
teaching and learning processes are conducted actively
by instructors or teachers. Now, traditional teaching is
replaced with student-centered learning (SCL method.
As SCL proposes a number of changes in the arena of
teaching and learning, therefore it can provide the
learner an environment where students are role play
more active in getting knowledge by accessing
significant ideas and resource during the learning
process. In foreign language learning, Cooperative
Learning provides students with the opportunity to use
the language in different meaningful situations Wong
(1998).

Cooperative learning or group work activity is
a good approach to apply in the EFL classroom. It
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makes students cooperate with their friends, interaction
and solve the problem together. It refers to Li and Lam
(2013 in Miller, 2017) who stated that cooperative
learning is the activity that locates the students as the
center. Then, the teacher provides instructional strategy
in which a small group of students to achieve the goal.
Work in a group makes students feel more enjoyable
and confident because they can talk and discuss with
their friends. Daniels (2005 In Yaseen, 2014:94) also
states that cooperative learning structures give students
a framework of support for their language knowledge
and from this framework. Students will provide their
confidence in their language skills. Therefore, they will
be comfortable in their learning environment and
become more excited to speak out in class. Cooperative
learning in EFL classroom has the important part, as
Salem (2014: 97 in Mekki, 2016: 58) defined that there
are some benefits of cooperative learning in EFL
classroom, namely students ‘achievements, students’
relations (students create a relationship with their
friends and learn how to respect each other), students’
sharing idea and gives them a situation to care each
other at least to their members' group.

Johnson and Smith (2006) mention five
important elements of CL which simply involve
students in a group activity to learn. First of all, positive
interdependence refers to the ideas that students are
working together for gaining general objectives of
learning. Secondly, individual accountability indicates
that group members are responsible to share their ideas
with the group achievement. It shows the ways to the
group. At the same time, Jolliffe (2007) states “it is very
important that group members know they cannot
“hitchhike” on the work of others”. Thirdly, promotive
interaction in which students are required to
communicate verbally with each other and help each
other in the group to carry out the given job. Fourthly,
interpersonal and social skills are concerned with the
skills of providing constructive feedback, reaching
consensus, communicating accurately and
unambiguously and involve each student in the group
work process. Finally, assessment of students' function
and contribution to the success of all assignments,
however, positive behavior and action are focused on it
rather than negatively involving students thinking about
they learn. CL is effective in overall language
development. The students who interact and speaking It
has been observed that they achieve better in oral skills
compared to the passive students Khadidja (2010).

According to Johnson, Johnson, and Smith
(2014), there five initial components that help learners
put them in groups to learn. Firstly, positive
independence which refers to the ideas which are
required by the learners to work together to attain the set
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objectives. In this situation, learners must accept that all
the group members are linked together or they may sink
or swim together in a way that if one is of them is not
successful the other members are also considered failed.
They should support and help each other in guidance as
well as in explanation to get the desired objectives.
Secondly, every member should take the responsivity
and accountability. It means that every member of the
group has the responsibility to complete his/her part for
the success of the group. In this case, each member
should know about others who need assistance to
accomplish the given task. The other crucial thing is to
understand that each member is doing his/her share and
making sure that he/she is not making excuses (Joliffe,
2007). Each member of the group should have a sense
of responsibility and assistance of others when need
help in accomplishing his/her part. Thirdly, there should
be promotive interaction among the members which
entails the interaction of the learners to help each other
to complete the given task and the set goals. According
to Johnson and Johnson (2008), the interaction among
the learners is required on learning tasks.

The members of the group expect each other to
teach and provide help as well as encouragement.
According to Cowie et al (1994), social and
interpersonal skills is the next component which refers
to constructive feedback, precise interaction, accepting
what has been decided by the group members and
respecting every member’s idea in the process of
learning. However, every member has not these skills.
Therefore, students should be taught the required skills
by their teachers. The capacities of the learners for the
required skills cannot be measured by the teacher
carefully and explicitly for the final product, but
someone who acts as a friend, coordinator, counselor,
director and at the same time as a facilitator. Finally, the
important aspect of CL is the group processing which
requires the members of the group to assess their
function as well as contribution to complete all the
given tasks. The focus here is on actions and positive
manners than on negative ones and it involves learners’
thoughts that how they acquire. Besides, the teacher
should spend a lot of time to improve the students’
speaking skill. Then the different groups during the
learning activities can be monitored by the teacher and
can provide feedback on what has been observed.

A. Previous Studies On Cooperative Learning

A research done by Atsuta (2003), to enhance the
motivation of the unsuccessful learners where
cooperative learning was incorporated as one of the
many motivational strategies implemented to achieve
the goal. The finding of the Atsuta revealed many
advantages of cooperative learning which included
making learners more responsible for their learning,

getting a high level of motivation as well as allowing
the learners in a mix-ability environment to assist each
other and thus developing the process of learning.
According to Pattanpichet (2011), there are many
studies carried on the effects of CL have revealed that
the oral skills of the learners’ have been improved while
CL is implemented. Another study conducted by Yang
(2005), on sixty Taiwanese college students’ oral
performance, where he compared the effectiveness of
CL with the traditional teaching approach and
motivation towards learning. In this study, the students
were from two intact classes. Suhendan and Bengdi
(2014), studied learners’ attitude towards CL. A
questionnaire was distributed to 166 students which
included 100 female and 66 male undergraduate
students aging between 18 to 20 years. All these
respondents were studying preparatory school and they
were from different faculties. The questionnaire was
developed about learners’ attitudes on CL. The data
were descriptively analyzed. The result of the study
indicated that 66.9 % of the respondents were eager to
use CL in ELT classes and 33.1 % of them stated that
they want to work alone and will have better results.
Moreover, a focused group was made and they were
asked to mention the positive and negative points while
implementing CL. It was reported in the results that the
organized group members were different in gender and
age and resulted that it was good for female students.

Furthermore, Ning, and Hornby (2010) carried
research to investigate the CL effect on Chinese EFL
students’ competencies in speaking, listening, reading
and vocabulary. The respondents of the study were 100
college English students from a university in the north
of China. The study used a pre and post-test with a
quasi-experimental research method to compare the
effects of the CL method on learners’ language
competencies compared to the traditional approach. The
findings of this particular study indicated that there were
clear differences among the two approaches while
implemented in teaching listening, speaking, reading as
well as in the areas vocabulary and writing Talebi and
Sobhani (2012) conducted a study on the impact of CL
on English language learners' speaking proficiency. The
experimental design was used with 40 male and female
students as a sample enrolled in a speaking course at an
IELTS Center in Mashhad, Iran, were involved in the
study. They were assigned randomly to control and
experimental groups. The two groups were
homogeneous in terms of their oral proficiency before
carrying out this study. An oral interview was
conducted to collect the data of the study. The control
groups received instructions in speaking; three sessions
per week for one month, while the experimental group
was taught speaking skills through CL. Based on the
results obtained through the statistical analysis of the
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collected data, it can be safely claimed that there is a
significant difference between the oral performance of
those students who are taught through cooperative
learning and the others. Moreover, the significant
improvement of the participants’ language proficiency
possibly resulted from the fact that discussing, creating,
and thinking in a group, rather than individually, can
provide less anxiety-producing context (Moghaddam
and Heidari 2018)

1. METHODOLOGY

A. Research Material and Design

The purpose of the study is to describe how
EFL learners’ English speaking performance is affected
by the cooperative learning method in Laghman
University. Quantities research approach is proposed for
this study. The data collection tool utilized in this study
is questionnaire which consisted 20 questions centered
to EFL learners; attitudes toward cooperative learning in
affecting their speaking performance. The questionnaire
contained three sections: demographic, students’
attitudes of cooperative learning and Credit Hours
System CHS. The population of this study is the
undergraduate students at Laghman University of
Afghanistan. 102 students have been randomly selected
from four faculties namely: Engineering, Agriculture,
Education and the faculty of Humanities and literature.
The data is collected through online survey
questionnaire adopted from Saleh (2012) with
Cronbach’s Alpha (0,785-0,747). Five points Likert
scale used as indicator for measuring student attitudes
toward CL namely, (1=Strongly Disagree ‘SD’,
Disagree ‘D’, Undecided ‘U’, Agree ‘A’, and Strongly
Agree ‘AS’). The obtained data has been descriptively
analyzed through using SPSS v 26 (Software Package
for Social Sciences) through means, charts and
percentages.

IVV. FINDING AND DISCUSSION

A. Respondents’ Characteristics

Figure 1: Gender, Age, and Experience in English

As it can be observed from figure 1 that 102
respondents answered the survey questionnaire, from
respondents 88.24% are male and 11.7% are female.

Most of the respondents are aging from 18-20
(57%.84%), and 21-24 (40%.2%), whilst the least
number of participants are above 25. Moreover, it has
been reported that most of the respondents are using
English from 6-10 (65%.89%), years, some of the
students are utilizing English from 1-5 (33%.33%)
years, while one respondent used English for more than
10 (0.8%) years.

B. Frequency of cooperative Learning among EFL
undergraduate learners

Table 1: Frequency of Cooperative Learning

Avera N | Minimu | Maxim | Mea Std.
ge m um n Deviati
on
10 1.15 5.00 45 .76
2

It has resulted from table 1 one about the
frequency of cooperative learning among EFL
undergraduate learners in English classrooms of
Laghman University. It is indicated that most of the
students are using cooperative learning for enhancing
their English language skills with a mean of (4.5).
Likewise, a research conducted by Hidayati, et., al
(2018), they revealed that group work or cooperative
learning helps EFL learners to acquire the knowledge
through working in a group of students with
comfortable posture and their learning process are made
more interesting.

C. Students’ attitude toward cooperative learning in
English language classroom

The data in Table 2 indicated that most of the
students are motivated in learning English through
cooperative learning with a high mean of (5.5) in which
70.6 % of the respondents strongly agreed followed by
20.6 % agreed, while 2.9 % are undecided, 3.9 % agreed
and, 2 % strongly agreed with the mentioned statement.
With this response, a study conducted by Liao (2005),
on Taiwanese English grammar students, the findings
revealed that motivation and strategy usage of the
learners was improved through cooperative learning.

Table 2: Students’ Attitude toward Cooperative Learning

Student’s Response

Statements SA T D U A SA T M
I am more
motivated to
learn English 2op | 39| 29 | 206 | 70.6 | 45
due to ' % | % % % 4
cooperative
learning
Group work 29 [ 29| 78 | 284|578 | 43

% % % % % 5
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gives me the
encouragement
to discuss my
ideas and points
of views.

Group work
makes me 6.9 | 14. | 12.7 | 225 | 43.1
depends on % | 7% | % % %
others.

3.8

Group work
makes language
learning easier
and more
interesting.

2.%

1%

14.7
%

26.5
%

55.9
%

4.3

Group work
develops my
knowledge.

2.9
%

%

7.8
%

35.3
%

52%

4.3

I depend on
autonomy
learning more
than group 39 | 13. | 206 | 255 | 363 | 3.7
work in the % | 7% | % % % 6
classroom to
develop the
target language.

I think that
group work
helps me in
building good
and effective
relationships
among
students.

1%

6.9
%

7.8
%

33.3
%

51%

4.2

I do not get the
chance to
practice the 118 | 7.8 | 127 | 275 | 40.2 | 3.7
language in % % % % % 6
class because of
group work.

Group work
prompts me
towards order
and distribution
of tasks and
roles.

2.9
%

29
%

8.8
%

37.3
%

48%

4.2

Group work
makes students
more afraid of
making
mistakes while
using the target
language.

78 | 14. | 137 | 314 | 324 | 3.6
% | 7% | % % % 6

Group work
helped me
overcome the
problems | used
to face in
English
courses.

2.9
%

5.9
%

9.8
%

33.3
%

48%

41

Group work
distracts me
from the 88 | 16. | 186 | 245 | 314 | 35
directions and % | 7% | % % % 3
explanation of
the teacher.

Overall Mean 45

| seek to
distinguish my
group in the
English
classroom more
than my
individual
distinction.

2.9
%

4.9
%

12.7
%

30.4
%

49%

41

The teacher still
encourages me
to use the target
language
individually in
group work

2.9
%

4.9
%

18.6
%

304
%

43.1
0%

4.0

Group work
minimizes my
teacher's
attention
towards
correcting my
mistakes.

5.90
%

8.8
0%

19.6
0%

27.5
%

38.2
%

3.8

Based on the data in Table 2, it is found that
most of the students believe that group work has
encouraged them to discuss their ideas and point of
view with a high mean (4.54); 75.8 % strongly agreed,
28.4 % agreed, 7.8 % are undecided, 2.9 % disagreed,
and 2.9 % of the participants strongly disagreed, with
the above statement. The results are in line with those
of previous studies (Bejarano, 1987; Long & Porter,
1985; Sugino, 1994). Both formal and informal
conversations and interactions with NSs created by
group work help them attain the linguistic and socio-
cultural knowledge, and communication skills of the
target language.

Besides, most of the students believe that
group work makes language learning easier and more
interesting with a high mean of (4.33). 55.9 % strongly
agreed, 26.5% agreed, 14.7 % are remained undecided,
only 1 % disagreed, and 2 % of the respondents
strongly disagreed. Based on this finding, Gregerson
(1999) found that the levels of anxiety are reduced by
group work and boost opportunities for turn-taking and
production of the target language form as well as
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increase the frequency of classroom participation. It is
reported that most of the students enhance their
knowledge while engaged in group works with a high
mean of (4.31). 52% strongly agreed, 35.3 agreed,
7.8% stay undecided, 2 % disagreed, and 2.9% strongly
degreed that group work enhances their knowledge.
Furthermore, a number of researches propose that
group work could arouse students’ learning interests,
cultivate their exploring ability and creative thinking
(Davidson & Worsham, 1992; Johnson & Johnson,
1994; Johnston & Miles, 2004) and improve their team
spirit and social communication skills (Fearon,
McLaughlin, & Eng, 2012; Olivera & Strauss, 2004).
The findings inform that most of the students think that
group work helps them in building good and effective
relationships among students or their classmates with a
high Mean of (4.26). 51% of the respondents strongly

agreed, 33.3% agreed, 7.8% undecided, 6.9%
disagreed, and 1 % strongly disagreed with such a
statement.  Considerable  research  shows, that

cooperative learning results in higher achievement and
more positive relationships among students (Wichadee,
2007).

Besides this, it is discovered that group work
motivate them towards order and distribution of tasks
and roles in the classroom with a high mean of (4.25).
While 48% strongly agreed, 37.3% agreed, 8.8% are
undecided, 2.9% disagreed, and 2.9% strongly
disagreed that they encouraged toward order and
distribution of activities and roles in group work inside
the classroom. In addition, a study conducted by
Hamzah & Pendidikan (2010), exposed that while a
student is involved in group activities their ability of
communication in English, team working, interaction
among members, enthusiasm and their motivations are
increased. They seek to differentiate their group in the
English classroom more than my individual distinction
with a high mean of (4.18). 49% strongly agreed,
30.4% agreed, 12.7% undecided, 4.9% disagreed, while
2.9% strongly disagreed. It is also stipulated that
students are able to solve problems they face during
English courses with a high mean of (4.18). 48%
strongly agreed, 33.3% agreed, 9.8% are undecided,
5.9% disagreed, and 2.9% strongly disagree with the
aforementioned statement. This finding is also related
to the finding of Hamzah & Pendidikan (2010), they
emphasize that group work helped to reduce students’
anxiety to speak up in front of the class. Hence, the
great time to surmount the speaking problems is
practicing in group work. In addition, this finding looks
like the conception of Harmer (1985) who highlights
that group work is an impressive idea to boost the
number of students’ speaking time. Students use the
language to communicate with each other and more
importantly, to cooperate among themselves.

ISSN: 2394 - 2703

www.internationaljournalssrg.org

In addition, most of the students pointed out
that teachers still encourage them to use the target
language individually in group work with a high mean
of (4.6). 43.1% strongly agreed, 30.4% percent agreed,
18.6% are undecided, 4.9% disagreed, while, 2.9%
strongly disagreed with the mentioned statement. In
fact, the fundamental role of teachers is to create a
learning environment where learners not only learn the
aspects of language and use this knowledge but also get
exposure to the target language as much as possible to
be able to use it naturally and fluently (Koran, 2015).
Group work also minimizes their teacher’s’ attention
toward correction their mistakes with a medium mean
of (3.83) in which 38.2% strongly agreed, 27.5% only
agreed, 19.6% remain undecided, 8.8% disagreed, and
5.9% strongly disagreed with the stamen. In relation to
this, the teacher usually assigns students to perform a
speaking activity and from time to time intervenes to
give feedback or corrects mistakes only when
necessary (Harmer, 2007: 109).

Nonetheless, it has been noted that group work
makes students depend on others with a medium mean
of (3.80). 43.1% strongly agreed with this statement,
22.5% agreed, 12.7% undecided, 12.7% disagreed, and
14.7% strongly disagreed. Moreover, they depend on
autonomy learning more than group work in the
classroom to develop the target language with a
medium mean of (3.76). 35.3% strongly agreed, 25.5%
agreed, 20.6% remain undecided, 13.7% disagreed, and
3.9% are undecided. According to, Harmer (2007: 166)
if students fall into group roles that become fossilized
so that some are passive whereas others may dominate.
Besides, it is implied that students do not get the
chance to practice the language in the classroom
because of the group which is rated as a medium mean
of (3.76), while 40.2% of the participant strongly
agreed, 27.5% only agreed, 12.7% stayed undecided,
12.7% disagreed, and 11.8% strongly disagreed the
given statement. They argue that group work distracts
them from the direction and explanation of teachers
with a medium mean of (3.53). 31.4% strongly agreed,
24.5% agreed, 18.8% undecided, 16.7% disagreed, and
8.8% strongly disagreed the mentioned. In spite of this,
group work makes learners more afraid of making
mistakes while using the target language with a
medium mean of (3.66). 32.4% of the students strongly
agreed, 31.4% agreed, 13.7% are undecided, 14.7%
disagreed, and 7.8% strongly disagreed with the
statement. This result appears to support previous
research conducted by Saleh (2012), he found that most
of the student declined that they afraid more when
involved in group work by making mistake when using
the target language.
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D. Students’ attitudes toward Credit Hours System in
learning English language

Table 3: Students’ Attitude toward Credit System

Student’s Response
Statement
SA | D U A|[SA| M
| can see the
effective role of 31. | 54.
my teacher in the 20/[? 20/(? 70/(? 4 9 423
new developed % | %
system.
I hope that the
new developed
system will be 6.9 11.8 34. 1 46, 4.1
used in all my 1% % % 3 1 8
- % [ %
upcoming
academic years.
The new
developed system
contributes on 14.7 1L 9.8 28. | 35.
using the % 8 % 4 3 148
% % | %
classroom
components.
The credited
hour's system 36. | 43.
makes learning 2(')20 %/(? 18(‘)8 3 11|41
English more % | %
interesting
The new
developed system
doesn’t help me
improve my 11. 28. | 35.
English language l;}j 8 %/? 4 3 |36
through reading % % | %
and research
outside the
classroom.
Over all mean 4.5

Table 3 shows the findings of the students’
attitude toward the Credit Hour System (CHS) of
learning in enhancing their learning English. It has
resulted that overall CHS helps them in enhancing their
English language learning with a high mean of (4.5).
Initially, most of the students believe that they can see
the effective role of teachers in the newly developed
CHS with a high mean of (4.32). 54.9% strongly agreed,
31.4% agreed, 7.8% are undecided, 2.9% disagreed, and
2.9% strongly agreed with the related statement. They
further hope new CHS will be used in all their
upcoming academic years with a high Mean of (4.18).
46.1% of the partakers strongly agreed, 34.3% agreed,
11.80% remained undecided, 6.9% disagreed, and 1%

only strongly disagreed with the statements given
above. In fact, CHS make their English learning more
interesting with a high mean of (4.1) in which 43.10%
strongly agreed on this statement, followed by 36.3%
agreed, and 10.8% stayed undecided, and 6.9%
disagreed and 2.9% of them strongly disagreed. It is
reported that modern CHS assists them in suing the
classroom components for learning the English
language with a high mean of (4.8). Statistically, 35.3%
of them strongly agreed, 28.4% agreed, 9.8 went
undecided, 11.8% disagreed, and 14.7% strongly
disagreed with the stated item. Conversely, the newly
developed CHS does not help them in improving their
English language through reading and research outside
of the classroom with a medium mean of (3.6). 35.3%
of the respondents strongly agreed on the statement,
28.4% agreed, 9.8% undecided, 11.8% disagreed, and
14. % strongly disagreed. However, these findings
resemble  Saleh  (2012), cooperative learning,
particularly the new Credit Hours System has enhanced
subjects’ motivation to use the target language. Thus,
cooperative language learning including CHS in the
newly developed high school system has a positive
impact on subjects’ English performance and their
attitude and motivation to learn it.

V. Conclusion

This research was aimed to explore the effects
of cooperative learning among undergraduate EFL
learners in Laghman University. Based on the findings,
Cooperative Learning (CL) has played a positive role in
enhancing students’ English language speaking skills.
Importantly, CL helps them to feel motivated in
optimizing English language skills. They believe that
cooperative learning which is entailing different
activities motivates and encourage them to discuss or
present their views in the classroom, even though
working in a group helps them learn the English
language easily and interestingly as well develop their
knowledge of the English language. On the contrary, the
findings confirm declination of students in lacking the
practice of English language in the classroom and fear
of making mistake while using the target language, as
well as they are distracted from the directions and
explanation of teachers while working in a group. The
findings also the new Credit Hours System CHS helps
them in enhancing their English language skills by
engaging in group work activities. Most of the student
believe that teachers play an effective role in shaping
and boosting their English language learning skills,
nevertheless, they wish on the continuation of Credit
Hours Systems in the forthcoming academic semesters,
interestingly such developed system helps them to use
various classroom component and it can make the
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atmosphere of the classroom to learn English language e
with more interests and eagerness.
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